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Ensure refugees are included in
national and subnational plans,
legislation and data systems across 
key ministries responsible for ECEC
services.

Adapt existing policies and standards to
ensure considerations are made for the
integration of refugee children in ECEC
in host communities.

Deliver flexible, holistic and 
formal and non-formal programmes that
are linked to national and municipal
reforms and plans, and are responsive
to the needs of refugee children and
their families. 

Develop and strengthen the capacity of
the ECEC workforce to better support
the inclusion of refugee children and
their families in ECEC settings and in
communities.

complementary 

ECEC is one of the first points of
contact between young children,
their families and host communities.

ECEC settings can act as bridging
spaces where refugee and non-
refugee families find common goals,
aspirations and expectations for their
children.

ECEC settings enable young children
and their families to receive
integrated services, ameliorate the
risks they face, expand their social
capital and increase embeddedness
within host societies.

Why is early childhood education and
care (ECEC) considered a means for
integrating refugees in host-
communities?

How can refugee children be included
in ECEC services to support their
integration in the host community?

Building
Bright Futures: 
How to integrate Ukraine's
refugee children through
early childhood education and care

This brief is part of a two-brief series on early childhood education and care in the context of the Ukraine response.  While the
evidence base informing these briefs is mostly from upper-middle-income and high-income country contexts, the findings also have
relevance to other contexts hosting refugee children and their families. Both briefs can be accessed here.

https://www.unicef-irc.org/publications/?viewMode=&sortBy=newest&Title=Building+Bright+Futures&topic=&LangID=&AuthorID=&CountryID=&SeriesId=&ThematicAreasID=&ThemeId=&ThematicSeriesID=&dateStart=&dateEnd=
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9 in 10
refugees are
women and

children
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THE STATE OF YOUNG REFUGEE CHILDREN
IN THE UKRAINE CRISIS

                      Effective integration measures include
providing refugee and host-community families with
equal access to education, care and health services,
and ensuring opportunities for social and economic
inclusion, which contributes to inclusive societies.
Integration measures can also facilitate social
cohesion by promoting interactions between refugees
and non-refugees to create a collective sense of
togetherness, reciprocity and community.

Although there is no single or best model for
integration, it should be understood as a process of
mutual adaptation in which refugee children and
families adapt to new lifestyles and experiences,
while host communities adjust to address the
complexity of newcomers’ needs.  

 
  Based on estimates from the UNICEF Europe and Central Asia
Regional Office (ECARO).

i

The war in Ukraine has displaced over 7.8 million
individuals who have sought refuge in several
countries across Europe, including Poland
(1,497,849), Czechia (460,415), Italy (173,231),
Slovakia (100,783) and Türkiye (145,000).
As many as 9 in every 10 refugees arriving in host
countries from Ukraine are women and children.
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Nearly 4 million of the refugees from Ukraine are
children in need of humanitarian assistance,   one
third of whom are estimated to be below the age of 

The circumstances in which Ukrainian families have
been forced to leave their homes have been
stressful, traumatic and unsafe, affecting them in a
multitude of ways, including financially and mentally.    
In many host countries, it has not been possible to
provide refugees with sufficient psychosocial support
due to a shortage of qualified psychologists, teachers
and specialists in refugee integration.  Refugee
children are also exposed to several compounded
risks as they lose not only their homes but also their
education, which tends to be deprioritized in
humanitarian response plans compared to survival
initiatives.    Indeed, recent data show that on
average, only one in three refugee children are
enrolled in early childhood education and care (ECEC)
in host countries.

The effects of war on young children can be
detrimental, as the early years are a period of rapid
brain growth and development and thus are highly
sensitive to adverse life experiences.    ECEC
services that are inclusive and responsive to refugee
children’s and families’ needs can be a vehicle for
offsetting the effects of trauma and displacement.  
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Why is early childhood education and care
considered a means for integrating refugees
in host communities?

The integration of refugees is a complex, dynamic
and multifaceted process that requires building
connections between refugee families, host-
country families and institutions in order to help
refugee families develop a sense of belonging
following their displacement, while maintaining
important cultural and familial ties to their
homeland.11
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Engaging in activities that are rooted in a shared vision of
supporting young children’s early learning and
development can help challenge prejudice and
misconceptions, overcome cultural barriers and increase
social cohesion and embeddedness of refugees within
host communities.   Investments in ECEC also provide
societal benefits in the form of high return on investment:
every US$1 spent on ECEC yields a return of US$9 to
society. 
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Inclusive ECEC services are uniquely positioned
to facilitate integration as they are frequently one
of the first points of contact between refugee
children, their families and host communities.
ECEC can enable integration and social cohesion by
supporting children’s adaptation to a new education
system with a new language of instruction and
curriculum; enhancing their communication and
bonding with peers, including non-refugee children;
and developing a sense of belonging, connectedness
and safety to cope with loss and separation.
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The positive effects of inclusive ECEC go beyond
the individual level: ECEC services can contribute
to family well-being by providing psychological
and parenting support to caregivers. 18 19

ECEC settings also provide spaces for refugee
caregivers to interact and engage with the wider
community, becoming hubs for integration and social
cohesion, as both refugee and non-refugee families
can meet in situations where their paths might not
have otherwise overlapped.   ECEC can also enable
families from diverse backgrounds to find common
goals, aspirations and expectations for their children. 
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Families’ self-sufficiency and mothers’ chances of
attaining relevant economic and social support
are also tied to children’s opportunities to access
ECEC.           Children’s enrollment in ECEC offers parents
time to work, access social protection services or find
other ways to support their families while their
children are being cared for.  

As such, it is essential not to overlook ECEC in the
humanitarian response to the conflict in Ukraine,
which should include access to high quality, inclusive
early childhood education and care services for
children age 6 or below, covering a range of services
such as day cares, nurseries, kindergartens and
preschools, in formal and non-formal settings. 
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Trauma Recovery

How can refugee children be included
meaningfully in ECEC services to
support their integration in the host
community?

                                      Disaggregated data can
support identifying refugee children’s specific
developmental needs and consequently tailoring
programme design and implementation.
Disparities and gaps in the availability, level of
disaggregation, quality and timeliness of data on
refugee children’s access to ECEC persist in European
countries despite the influx of refugees arriving in the
last decade.           Greece is one of the few countries
capturing information from all refugee and migrant
children regardless of their legal status, across all
education levels including ECEC.   As data can be
disaggregated by children’s age, gender, region and
nationality, the Ministry of Education in Greece
identified lower enrollment rates among four- and five-
year-old refugee and migrant children.   A high level of
data disaggregation is crucial to highlighting disparities
in access more tangibly, and achieving more targeted,
equitable financing to ensure all young children
participate in ECEC. 

Collecting data on ethnicity, origin, mother tongue
and/or disability status is also key to
understanding the intersecting forms of
marginalization for refugee children and thus
inform efforts to create an enabling environment
for their integration.

Additionally, data on access to ECEC can be used to
map young refugee children’s location in ECEC
centres within host countries, to ensure the
deployment and professional development of an
adequate number of ECEC professionals experienced
in concepts of inclusion and ways to support refugee
children’s needs.    Such data can also support the
allocation of a sufficient quantity of teaching and
learning materials in regions with higher enrollment
rates of refugee children in order to maintain
acceptable standards of quality.    This is also essential
as limited resources may create tensions among host
and refugee families if they perceive resources within
ECEC settings are becoming constrained and
exhausted.  

ECEC responses in humanitarian contexts should be
inclusive and comprise the sum of interlinked
components including policy, programming, workforce
development, and monitoring and evaluation.   
This brief highlights considerations across these
components for increasing the capacity of ECEC
systems to support the integration of refugees in host
countries. 

1. Ensure refugees are included in national
and subnational plans, legislation and data
systems across key ministries responsible
for ECEC services. 

Collect disaggregated, timely data on the number
and characteristics of young refugee children
enrolled in ECEC settings and their families. 
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Ministries of education and other relevant
ministries must move towards more
comprehensive, systematic inclusion of refugee
children in their education and childcare
databases.                   Refugees are often at risk of being
excluded from education data systems. For instance,
the education management information system in
Bulgaria records children as refugees or migrants only
if they are categorized as asylum-seekers or
beneficiaries of international protection.    This risks
the exclusion of refugee children who are not formally
or legally recognized within the host country.
Collecting real-time, comprehensive data is essential
to inform policy developments, planning and
budgeting and to ensure equitable, inclusive and high-
quality service delivery.            For instance, Türkiye
recorded an increase in the enrollment rates of Syrian
refugee children in national education statistics.
Consequently, the country’s latest education sector
plan explicitly articulated a goal for strengthening the
ECEC curriculum to be more inclusive. 
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                                                          Most parents in
Europe must pay fees for ECEC services, which is a
barrier to enrollment for more than one third of
preschool-aged children.    National governments and
municipalities must ensure their respective budgets
prioritize vulnerable groups, including refugee children
and marginalized children from the host community,
to increase their inclusion in national ECEC services.
This can be done through the establishment of
coordinating bodies that oversee ECEC funding and
spending at the country level and work in collaboration
with health and child protection sectors for cross-
sectoral planning and budgeting.

Flexible implementation of existing policies can
facilitate refugee children’s access to host
community ECEC services, allowing them to learn
alongside and interact with host-country children. 

Include refugees in the early childhood care and
education sector policies and plans. 

Including refugee children systematically in
national development and education and childcare
sector plans, which often is a shared responsibility
across ministries, is the most sustainable path to
ensuring relevant systems are inclusive.                                                                          In Chad,
the government is committed to educating refugee
and local children together and has therefore included
refugees in their national education sector plan.   The
plan establishes the goal of building more learning
spaces to increase the number of refugee children
who can access national education services.
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Inclusion in education sector and childcare
planning can also contribute to reducing financial
constraints which often hinder refugee children’s
access to ECEC in host countries.
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2. Adapt existing policies and standards to
ensure considerations are made for the
inclusion of refugee children in host
community ECEC services.

Allow for flexible implementation of existing
policies in contexts where refugee children are not
already included in ECEC sector plans and policies. 

Waiving the requirement for residence permits or
information documents typically necessary for ECEC
enrollment can ease access barriers for refugee
children, as such documents may have been lost
during displacement.    In Finland, the government has
taken measures to allow the enrollment of refugee
children from Ukraine who have not yet received
temporary protection or asylum status.    Providing
families with a grace period to meet any medical
enrollment mandates, such as vaccines or medical
examinations, can also enable refugee children’s
enrollment in ECEC. In France, children are allowed to
enroll in ECEC before formally meeting medical
mandates, but they are required to meet them within
a specified time frame.   Additionally, several host
countries have begun relaxing child-to-educator ratios
to allow for larger groups within ECEC classrooms,
creating additional spaces for refugee children to learn
and play with host-community children.     However,
such measures should be considered temporary to
address the urgent demand for ECEC while expansion
efforts are under way,   as large class sizes
compromise the quality of pedagogy and teacher-child
interactions. 
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  These countries include Moldova, Romania, Poland, Czechia,
Slovakia and Hungary.

ii

   For recommendations on ways to rapidly expand ECEC
services, please refer to this brief. 
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                For example, partnering with the ministry of
health to facilitate the vaccination of refugee children
can support overcoming formal vaccination mandates
for ECEC enrollment, which is common among
several host countries and has hindered refugee
children’s enrollment in ECEC services.   Host
governments and municipalities can also partner with
development or private actors, such as non-
governmental organizations or universities, to provide
ECEC educators from the refugee community with
the necessary professional development, supporting
their entry into the workforce in the host community.   
Additionally, in humanitarian contexts and in cases
where the ECEC workforce needs to be rapidly
trained, digital learning approaches can be capitalized
on due to their flexibility, wider outreach and capacity
to provide more frequent interaction than in-person
approaches.   For instance, UNICEF’s Learning
Passport, which is available in Ukrainian, provides
digestible, digital professional development courses
aligned with national curriculums and teacher training
standards.  

Inclusive, flexible non-formal programmes can
also support the integration of refugee children in
host communities. 

Easing strict hiring policies can also encourage
qualified candidates from the refugee community
to enter the workforce, supporting its
diversification.                          Taking steps towards making the
workforce more inclusive is beneficial as educators
from the refugee community can provide
diversification in the culture and languages used in
ECEC centres, reflecting the diversity of the young
learners.      Refugee children’s sense of familiarity
with educators from the same background can also
give them a sense of safety which contributes to
social cohesion.      Governments should therefore
ease pathways for teacher accreditation and hiring,
and recognize foreign degrees to allow refugee
educators to enter the ECEC workforce in host
countries. Governments can also loosen requirements
that may hinder the hiring of educators from the
refugee community. For example, Lithuania has
loosened the need for ECEC educators to have
knowledge of the local language.  

                                Given that access to formal ECEC
is not yet universal in many host countries, 
non-formal programmes can enroll refugee and host-
community children, giving them a space to learn, play
and interact with one another. Participation of both
groups in non-formal programmes can contribute to
social cohesion by providing children and their families
with opportunities to build social networks and
engage with one another.   Even in cases where
children from refugee and host communities are not
learning together in non-formal programmes, their
flexibility can facilitate the later integration of refugee
children into the formal ECEC system. For example,
facilitators within non-formal ECEC programmes tend
to have more flexibility to adjust their pedagogical
practices and tailor them to the needs and routines of
refugee children.    This can facilitate refugee
children’s eventual transition into the formal pre-
primary or primary education system within the host
community. 56

60

In instances where such flexibility in policies is
difficult to implement, host governments and
municipalities can leverage strategic partnerships
to facilitate refugee children’s inclusion in ECEC
settings. 

3. Deliver flexible, holistic and
complementary formal and non-formal
ECEC programmes that are linked to
national and municipal reforms and plans,
and are responsive to the needs of refugee
children and their families
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The ECEC workforce plays a fundamental role in
responding to children’s learning, social and emotional
needs in situations of war and displacement.
It is therefore crucial to ensure educators have the
skills to support the integration of refugee children
and their families in host communities, and make
them feel that the context to which they have arrived
is one where they are valued alongside their peers
and can safely settle in.   As such, host countries
must provide an array of professional development
activities to support the ECEC workforce – from both
the refugee and host communities – to support
integration and social cohesion. 

4. Develop and strengthen the capacity of
the ECEC workforce to better support the
inclusion of refugee children and their
families in ECEC settings and communities.

Formal and non-formal ECEC programmes should
be holistic, integrating multiple services to
address the diverse needs of refugee children.
Ensuring relevant social and child protection services
are systematically included in ECEC services is crucial,
as addressing the holistic needs of refugee children is
integral to their feelings of safety and security,
which contributes to their belonging and social
cohesion in the host community.    Countries should
link and situate ECEC programmes within, or near,
existing services that refugee families are likely to
attend such as health clinics or community-based
information centres to ensure they have access to
services that are supportive of children’s
developmental needs.    This can include delivering
complementary, wrap-around services such as
parenting support, provision of timely information,
health and development monitoring, access to
nutritious meals, and referrals to specialized
psychosocial support services for families and children
in need to overcome signs of distress and trauma.
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a group of children sit on the floor, drawing on pieces of paper.

    Such services have been provided in the United States,
Canada, Norway and other countries.
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Guidance on how to promote social cohesion
should be provided to ensure ECEC settings are
welcoming and inclusive spaces where the
cultures and languages of all children and families
are seen as assets and respected.

Professional development programmes on
teaching the host country language(s) are
imperative to support refugee children’s
acquisition of the host country language(s).  

Governments should prioritize short-term and
medium-term strategies to ensure ECEC settings
are prepared to enable host country language
acquisition while building on children’s mother
tongue.               In the short-term, host governments can
provide Ukrainian ECEC professionals with language
courses and resources to gain knowledge of the local
language and act as linguistic bridges between
refugee children and their families, and children from
host communities and their families.       This is
essential as most European host countries lack ECEC
staff with knowledge of the Ukrainian language, and
consequently are unable to communicate with and
successfully support refugee children and their
families.      In the medium-term, governments and
municipalities should provide the host country ECEC
workforce with professional development on
pedagogical approaches to teach a new language and
manage a classroom with learners who don’t speak
the host country language.   In many contexts, the
host country's language must be taught as a second
language to children for the first time, and the ECEC
workforce will need support to achieve this.
Supporting children to develop new language skills is
particularly relevant in the early years due to children’s
ability to rapidly acquire a new language, which is
positively associated with exposure to rich vocabulary
environments that are present in high-quality peer-to-
peer and teacher-child interactions in ECEC
settings.      Creating a rich, multilingual classroom
environment can facilitate refugee children’s
communication with non-refugee children, supporting
their integration and sense of belonging.

71 72

                                                             Professional
development programmes should include practical
examples of classroom activities to encourage
tolerance, conflict resolution, and openness to
multiple perspectives and life experiences in an
inclusive and non-discriminatory manner.
The WillkommensKITAs professional development
programme in Germany has been successful in
supporting the workforce to ensure ECEC centres
value diversity and are welcoming and inclusive
spaces for all children.     ECEC professionals from 74
daycare centres, kindergartens and after-school care
centres in Saxony state receive three years of
professional development support in the form of on-
site coaching to acquire pedagogical strategies, plan
learning activities and develop classroom materials
that can facilitate integration. The programme also
supports the workforce to analyse their own practices
to be more aware of individual biases and stereotypes
towards children and families from diverse cultural
and social backgrounds.
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Multilingual classrooms also positively impact the
integration of refugee caregivers.                                                           For instance, in
Germany, a study using longitudinal data from a
survey on refugees who arrived between 2013 and
2016 found refugee children’s ECEC attendance
indirectly improved parents’ proficiency in German,
especially for mothers. The authors indicated this
could be related to a higher exposure to the language
when dropping off and picking up their children from
daycare centres and kindergartens.    The effect was
also significant for caregivers’ perceived probability of
future employment in Germany, contributing towards
a stronger feeling of social inclusion in the host
community. 
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Professional development programmes on
strategies to engage refugee and host families to
promote integration and social cohesion in host
communities are also beneficial. 
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  Evidence is derived from a recent situation analysis of ECEC
services in support of Ukrainian refugees across European
Union member states. 
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The ECEC workforce, and other professionals in
contact with refugees at reception centres or
health services, should also be prepared to
provide refugee families with timely and reliable
information about the host country’s education
and care system.                               This is essential to facilitate
integration as refugee families may be reluctant to
enroll their children in ECEC due to a lack of
knowledge about the system, or due to concerns
regarding how enrollment may affect their possibilities
of returning to their countries of origin.    The ECEC
workforce also needs support on how to plan and
organize community engagement activities that bring
refugee and host-country caregivers together. These
can include helping to plan curricular and
extracurricular activities, supporting fundraising for
ECEC centres, donating time to improve facilities, or
sharing skills, language and cultural traditions in the
classroom.        Finding common goals, aspirations
and expectations for their children can foster social
cohesion between families from diverse backgrounds. 
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For example, following the Ukraine crisis, the
International Step by Step Association developed a
resource package for ECEC practitioners on
psychological first aid and trauma-informed practices.
The aim of the package is to build the workforce’s
capacity to identify and address signs of distress
among young children and better communicate with
refugee families without doing them any harm.
This also calls for the need for close collaboration with
other sectors beyond education and care – such as
health and social protection – to prepare the ECEC
workforce to know how and when to refer children
and their caregivers to other services according to
their specific psychosocial needs.   Such professional
development courses enable ECEC settings to
become safe environments that refugee families feel
comfortable to send their children to, which
consequently supports their inclusion in host
community ECEC services. 
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Professional development programmes on
psychosocial support are also essential to
support the workforce in effectively responding
to children’s and caregivers’ socio-emotional
needs. 

Host countries should prioritize professional
development programmes that equip the ECEC
workforce with competencies to support refugee
children and their families in coping with
traumatic experiences and prolonged stress.
This is essential as only 20 per cent of pre-service and
in-service teacher professional development
programmes were found to prepare educators on how
to provide psychosocial support to children with
migration and/or displacement backgrounds.      The
sudden influx of refugees from Ukraine into host
countries has highlighted that this lack of expertise is
not only among educators, but also among other
professionals working closely with young children,
namely psychologists and daycare staff.     These
programmes should help ECEC professionals adapt
their pedagogies to be trauma-informed and
responsive to the multiple needs of young children.
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   Evidence comes from a review of 105 pre-service and in-service
teacher professional development programmes in 49 countries.

vi

91

A group of children sit around a desk with their hands pressed together, playing a game.
There are cups in front of them. To the right corner, a teacher is sitting with them, and
is explaining the game.

A group of children sit around a desk with their hands pressed together, playing a game.
There are cups in front of them. To the right corner, a teacher is sitting with them, and
is explaining the game.

8          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE



Two children kneel down in a field, picking flowers. 

Two children kneel down in a field, picking flowers. 

The document benefited from the insightful
comments and inputs of Bo Viktor Nylund, Matt
Brossard and Evan Easton-Calabria (UNICEF
Innocenti), Jessica Katharine Brown, Sanja
Budisavljević and Gorana Banda (UNICEF ECARO),
Lucy Bassett (University of Virginia), Dr. Katharina
Ereky-Stevens (University of Oxford), Liana Ghent and
Dr. Mihaela Ionescu (International Step by Step
Association), Géraldine Libreau (European
Commission), Toby Wolfe, Kathryn O’Riordan and
Joanne Tobin (Government of Ireland). 

Special thanks also go to Sabrina Tiffany Giffen
Desuasido Gill for her support with the design of this
brief, Céline Little for her support with the overall
copy-editing process and Sarah Marchant for her
support with editorial production. 

ACKNOWLEDGEMENTS

The report was authored by Stefania Vindrola, Ghalia
Ghawi (UNICEF Innocenti – Global Office of Research
and Foresight), Ivelina Borisova and Vidur Chopra
(UNICEF Europe and Central Asia Regional Office).
The development of this brief is a result of a
collaborative effort between UNICEF Innocenti and
UNICEF ECARO. 

CONCLUDING REMARKS

The integration of young refugee children and their
families into host communities should be a
comprehensive, system-wide approach within the
ECEC response to the Ukraine crisis and to other
refugee and migrant responses in the future. ECEC is
uniquely positioned to contribute towards this
integration as it is often the first point of contact for
refugee families and children with the host
community. This integration can be achieved using
four main strategies, including:

1) the systematic integration of refugee children in
education sector plans, legislation and data systems,
to allow for sufficient budget allocations,
implementation of relevant policies, and the
monitoring and tracking of refugee children’s needs;

2) allowing flexibility in the implementation of existing
policies in contexts where refugees are not included
in education sector plans and legislation, to support
their enrollment in host country ECEC services where
they are able to learn alongside and integrate with
host-community children; 

3) delivering flexible, holistic formal and non-formal
programmes that are responsive to the holistic needs
of refugee children and their families; and 

4) investing in and providing professional development
opportunities to the ECEC workforce so that they can
provide the necessary support for young refugee
children who have faced trauma, and bridge language
and cultural gaps between the host and refugee
communities. 

9          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE



[11] Easton-Calabria, Evan, and Jennifer Wood,
‘Bridging, Bonding, and Linking? Syrian refugee-led
organisations and integration in Berlin’, Journal of
Ethnic and Migration Studies, vol. 47, no. 19, 2021, pp.
4308-4326. 
[12] International Organization for Migration,
‘Integration and Social Cohesion: Key elements for
reaping the benefits of migration’, Global Compact
Thematic Paper, IOM, Geneva, 2017. 
[13] Holloway, Kerrie, and Caitlin Sturridge, ‘Social
Cohesion in Displacement: The state of play’, HPG
Working Paper, ODI, London, October 2022. 
[14] United Nations Children’s Fund, Early Childhood
Development in Emergencies: Integrated programme
guide, UNICEF, New York, 2014.
[15] Koehler, Claudia, Nektaria Palaiologou and Ottavia
Brussino, ‘Holistic Refugee and Newcomer Education
in Europe: Mapping, upscaling and institutionalizing
promising practices from Germany, Greece and the
Netherlands’, No. 264, OECD Education Working
Papers, OECD Publishing, Paris, 25 January 2022. 
[16] Vandenbroeck, Michel, Karolien Lenaerts and
Miroslav Beblavý, Benefits of Early Childhood
Education and Care and the Conditions for Obtaining
Them, European Expert Network on Economics of
Education Analytical Report No. 32, Publications Office
of the European Union, Luxembourg, 2018. 
[17] Koehler, Palaiologou and Brussino, ’Holistic
Refugee and Newcomer Education’.
[18] Early Childhood Development in Emergencies.
[19] Cerna, Lucie, ‘Refugee Education: Integration
models and practices in OECD countries’, No. 203,
OECD Education Working Papers, OECD Publishing,
Paris, 2019.  
[20] Koehler, Palaiologou and Brussino, ’Holistic
Refugee and Newcomer Education’.
[21] Zihnioğlu, Özge, and Müge Dalkıran, ‘From Social
Capital to Social Cohesion: Syrian refugees in Turkey
and the role of NGOs as intermediaries’, Journal of
Ethnic and Migration Studies, vol. 48, no. 11, 2022, pp.
2455-2472. 
[22] Muroga, Atsuko, et al., ‘COVID-19: A reason to
double down on investments in pre-primary
education’, Innocenti Working Paper no. 2020-06,
UNICEF Innocenti – Global Office of Research and
Foresight, Florence, September 2020. 

[1] United Nations Children’s Fund Europe and Central
Asia Regional Office, ‘Humanitarian Response for
Children Outside of Ukraine: Factsheet No. 11 (October
27–November 16)’, UNICEF ECARO, Geneva, 16
November 2022.
[2] United Nations High Commissioner for Refugees
Regional Bureau for Europe, Lives on Hold: Profiles
and intentions from refugees from Ukraine, UNHCR
RBE, Geneva, July 2022.
[3] ’Humanitarian Response for Children Outside of
Ukraine: Factsheet No. 11.’
[4] Park, Maki, Caitlin Katsiaficas and Margie McHugh,
Responding to the ECEC Needs of Children of
Refugees and Asylum Seekers in Europe and North
America, Migration Policy Institute, Washington, D.C.,
2018.
[5] Uphoff, Eleonora, et al., ‘An Overview of Systematic
Reviews on Mental Health Promotion, Prevention, and
Treatment of Common Mental Disorders for
Refugees, Asylum Seekers, and Internally Displaced
Persons’, Cochrane Database of Systematic Reviews,
vol. 2020, no. 9, art. CD013458, 4 September 2020. 
[6] Ecorys, Situation Analysis of Early Childhood
Education and Care (ECEC) Services in Support of
Ukrainian Refugees across EU Member States:
Synthesis report – First data collection cycle, Ecorys,
Rotterdam, forthcoming in 2023. 
[7] Save the Children, United Nations High
Commissioner on Refugees and Pearson, Promising
Practices in Refugee Education: Synthesis report, Save
the Children United Kingdom, London, 2017. 
[8] Bouchane, Kolleen, et al., ‘Early Childhood
Development and Early Learning for Children in Crisis
and Conflict’, Background paper prepared for the
2019 Global Education Monitoring Report, United
Nations Educational, Scientific and Cultural
Organization, Paris, 2018.  
[9] Situation Analysis of Early Childhood Education.
[10] National Scientific Council on the Developing Child,
‘Connecting the Brain to the Rest of the Body: Early
childhood development and lifelong health are deeply
intertwined’, Working Paper 15, Center on the
Developing Child at Harvard University, Cambridge,
Mass., June 2020.

REFERENCES

10          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE

https://www.tandfonline.com/doi/full/10.1080/1369183X.2020.1788928
https://www.iom.int/sites/g/files/tmzbdl486/files/our_work/ODG/GCM/IOM-Thematic-Paper-Integration-and-Social-Cohesion.pdf
https://cdn.odi.org/media/documents/HPI_IP_social_cohesion_WP_final.pdf
https://www.unicef.org/documents/early-childhood-development-emergencies-integrated-programme-guide
https://www.oecd-ilibrary.org/education/holistic-refugee-and-newcomer-education-in-europe_9ea58c54-en
https://eenee.eu/wp-content/uploads/2021/05/EENEE_AR32.pdf
https://www.oecd-ilibrary.org/education/refugee-education_a3251a00-en
https://www.oecd-ilibrary.org/education/refugee-education_a3251a00-en
https://www.tandfonline.com/doi/full/10.1080/1369183X.2022.2047908
https://www.unicef-irc.org/publications/pdf/COVID-19_A_reason_to_double_down_on_investments_in_pre-primary_education.pdf
https://www.unicef.org/media/131086/file/Humanitarian%20Response%20for%20Children%20Outside%20of%20Ukraine%20Factsheet%20No.%2011,%2027%20Oct%20-%2016%20Nov%202022.pdf
https://data.unhcr.org/en/documents/details/94176
https://inee.org/sites/default/files/resources/ECECforRefugeeChildren_FINALWEB.pdf
https://www.cochranelibrary.com/cdsr/doi/10.1002/14651858.CD013458.pub2/full
https://reliefweb.int/report/world/promising-practices-refugee-education-synthesis-report
https://inee.org/sites/default/files/resources/266072eng.pdf
https://harvardcenter.wpenginepowered.com/wp-content/uploads/2020/06/wp15_health_FINALv2.pdf


[23] Dooley, Benjamin, and Lucy Bassett, Childcare in
Humanitarian Crises: Programming models for acute
onset emergencies, United Nations Children’s Fund,
New York, 2022.  
[24] European Commission, Education, Audiovisual,
and Cultural Executive Agency and Eurydice, Key
Data on Early Childhood Education and Care in Europe:
2019 edition, Publications Office of the European
Union, Luxembourg, 2019. 
[25] Siarova, Hanna, and Loes van der Graaf, ‘Multi-
stakeholder Approach for Better Integration of
Refugee Students: Stakeholder engagement in the
practice-research-policy transfer in refugee education
policy’, No. 265, OECD Education Working Papers,
OECD Publishing, Paris, 2022. 
[26] United Nations High Commissioner for Refugees,
United Nations Children’s Fund and International
Organization for Migration, ‘Access to Education for
Refugee and Migrant Children in Europe’, UNHCR,
UNICEF and IOM, Geneva and New York, 2019. 
[27] Collected data should adhere to the national
and/or regional policies on data protection and
regulations.
[28] United Nations High Commissioner for Refugees,
Left Behind: Refugee education in crisis, UNHCR,
Geneva, 2017.
[29] Inter-agency Network for Education in
Emergencies, ‘Bridging the Gap: Strengthening the
evidence base for gender-responsive education in
emergencies’, Advocacy brief, INEE, New York, 2022. 
[30] United Nations High Commissioner for Refugees,
‘Türkiye: Education sector monthly dashboard –
August 2022’, UNHCR, Geneva, 27 September 2022. 
[31] Republic of Türkiye Ministry of National Education,
Turkey’s Education Vision 2023, Ministry of National
Education, Ankara, 2019. 
[32] Global Partnership for Education and UNESCO
International Institute for Educational Planning,
Guidelines for Transitional Education Plan Preparation,
GPEand IIEP–UNESCO, Washington, D.C. and Paris,
May 2016.
[33] ’Türkiye: Education sector monthly dashboard’.
[34] Koehler, Palaiologou and Brussino, ’Holistic
Refugee and Newcomer Education’.

[35] UNESCO International Institute for Educational
Planning, United Nations Children’s Fund, the Global
Partnership for Education and the UK Foreign,
Commonwealth & Development Office, Education
Sector Analysis: Methodological guidelines – Volume
3, IIEP–UNESCO, UNICEF, GPE and UK Foreign,
Commonwealth & Development Office, Paris, New
York, Washington, D.C. and London, 2021.
[36] ’Access to Education for Refugee and Migrant
Children’.
[37] Park, Katsiaficas and McHugh, Responding to the
ECEC Needs of Children of Refugees.
[38] Situation Analysis of Early Childhood Education.
[39] Eurochild and the International Step by Step
Association, Snapshot of Early Childhood Development
Data and Policies in Nine Countries: A cross country
analysis, Eurochild and ISSA, Brussels and Leiden,
2021. 
[40] Key Data on Early Childhood Education and Care
in Europe.
[41] UNHCR Greece Education Sector Working Group,
‘Access to Formal Education for Refugee and Migrant
Children Residing in Urban Accommodation
(Apartments, Shelters, and Hotels for UAC, SIL
Apartments) – January 2019’, PowerPoint
presentation, January 2019. 
[42] Siarova and Van der Graaf, ‘Multi-stakeholder
Approach’.
[43] Ibid.
[44] Republic of Chad Ministry of National Education
and Civic Promotion, Plan intérimaire de l’education au
Tchad (PIET): 2018–2020, Ministry of National
Education and Civic Promotion, N’Djamena, 2017.  
[45] Muroga, et al., ‘COVID-19: A reason to double-
down’.
[46] Park, Katsiaficas and McHugh, Responding to the
ECEC Needs of Children of Refugees.
[47] United Nations Educational, Scientific and Cultural
Organization, 2019 Global Education Monitoring Report:
Migration, displacement and education – Building
bridges, not walls, UNESCO, Paris, 2018.
[48] Situation Analysis of Early Childhood Education.
[49] Ibid.
[50] Ibid.
[51] Bouchane, et al., ‘Early Childhood Development
and Early Learning for Children in Crisis’.

11          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE

https://www.unicef.org/media/120366/file/%20Childcare%20in%20Humanitarian%20Crisis%20.pdf
https://www.eurydice.si/publikacije/Brief_Key-Data-on-Early-Childhood-Education-and-Care-in-Europe-EN.pdf?_t=1569606227
https://www.oecd-ilibrary.org/docserver/82b390fb-en.pdf?expires=1655816916&id=id&accname=guest&checksum=6FC2D5B3E5CF46123466B09E95847D09
https://www.unhcr.org/neu/wp-content/uploads/sites/15/2019/09/Access-to-education-europe-19.pdf
https://www.unhcr.org/59b696f44.pdf
https://inee.org/sites/default/files/resources/Bridging%20the%20Gap%20-%20Advocacy%20Brief%20v1.0%20LowRes.pdf
https://data.unhcr.org/en/documents/details/95818
https://planipolis.iiep.unesco.org/sites/default/files/ressources/turkey_education_vision_2023.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000244900/PDF/244900eng.pdf.multi
https://www.unicef.org/media/101366/file/Education%20Sector%20Analysis%20-%20Volume3.pdf
https://eurochild.org/resource/snapshot-of-early-childhood-development-data-and-policies-in-nine-countries-a-cross-country-analysis/
https://www.unicef.org/eca/sites/unicef.org.eca/files/2019-04/EducationENG%20January%202019%20Urban.pdf
https://www.gpekix.org/sites/default/files/Media%20Document/PIET_Tchad_2018-2020.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000265866


[52] Park, Katsiaficas and McHugh, Responding to the
ECEC Needs of Children of Refugees.
[53] Muroga, et al., ‘COVID-19: A reason to double-
down’.
[54] United Nations Development Programme,
Strengthening Social Cohesion: Conceptual framing
and programming implications, UNDP, New York,
2020. 
[55] Situation Analysis of Early Childhood Education.
[56] Vanderslott, Samantha, and Tatjana Marks,
‘Charting Mandatory Childhood Vaccination Policies
Worldwide’, Vaccine, vol. 39, no. 30, 5 July 2021, pp.
4054-4062.
[57] Promising Practices in Refugee Education.
[58] Sesame Workshop, ‘Evidence from Practice and
Research: Remote service delivery for early childhood
development in humanitarian settings’, Sesame
Workshop, New York, 2022.
[59] United Nations Children’s Fund, ‘UNICEF and
Microsoft Launch Global Learning Platform to Help
Address COVID-19 Education Crisis’, Press release,
UNICEF, New York, 23 April 2020. 
[60] Muroga, et al., ‘COVID-19: A reason to double-
down’.
[61] Lipnickienė, Karolina, Hanna Siarova and Loes van
der Graaf, SIRIUS Watch 2018: Role of non-formal
education in migrant children inclusion – Links with
schools – Synthesis report’, SIRIUS – Policy Network
on Migrant Education, Brussels, 2018.  
[62] Skala-Kuhmann, Astrid, and Ismael Nouns,
‘Education and Skills Development in the Context of
Forced Migration’, Policy brief prepared for the 2017
G20 Hamburg summit, 2017.
[63] Lipnickienė, Siarova and Van der Graaf, Sirius
Watch 2018.
[64] Murphy, Katie Maeve, Hirokazu Yoshikawa and
Alice J. Wuermli, ‘Implementation Research for Early
Childhood Development Programming in
Humanitarian Contexts’, Annals of the New York
Academy of Sciences, vol. 1419, no. 1, May 2018, pp.
90–101.
[65] World Health Organization, United Nations
Children’s Fund and the World Bank Group, Nurturing
Care for Early Childhood Development: A framework
for helping children survive and thrive to transform
health and human potential, WHO, Geneva, 2018.
[66] Park, Katsiaficas and McHugh, Responding to the
ECEC Needs of Children of Refugees.

[67] Bouchane, et al., ‘Early Childhood Development
and Early Learning for Children in Crisis’.
[68] Bruns, Eric J., Jesse C. Suter and Kristen
Leverentz-Brady, ‘Is It Wraparound Yet? Setting
quality standards for implementation of the
wraparound process’, Journal of Behavioral Health
Services & Research, vol. 35, July 2008, pp. 240–252. 
[69] Vandenbroeck, Lenaerts and Beblavý, Benefits of
Early Childhood Education.
[70] Dooley and Bassett, Childcare in Humanitarian
Crises.
[71] Tobin, Joseph, ‘Addressing the Needs of Children
of Immigrants and Refugee Families in Contemporary
ECEC Settings: Findings and implications from the
Children Crossing Borders study’, European Early
Childhood Education Research Journal, vol. 28, no. 1,
February 2020, pp. 10-20.  
[72] European Commission, ‘Supporting the Inclusion
of Displaced Children from Ukraine in Education:
Considerations, key principles and practices for
school year 2022–2023’, Commission Staff Working
Document, European Commission, Brussels, June
2022.
[73] Situation Analysis of Early Childhood Education.
[74] Allard, Elaine C., Sarah Apt and Isabel Sacks,
‘Language Policy and Practice in Almost-Bilingual
Classrooms’, International Multilingual Research
Journal, vol. 13, no. 2, 2019, pp. 73-87.
[75] Aukrust, Vibeke Grøver, and Veslemøy Rydland,
‘Preschool Classroom Conversations as Long-Term
Resources for Second Language and Literacy
Acquisition’, Journal of Applied Developmental
Psychology, vol. 32, no. 4, July–August 2011, pp. 198-
207. 
[76] Palermo, Francisco, and Ariana M. Mikulski, ‘The
Role of Positive Peer Interactions and English
Exposure in Spanish-Speaking Preschoolers’ English
Vocabulary and Letter-Word Skills’, Early Childhood
Research Quarterly, vol. 29, no. 4, 4th Quarter 2014,
pp. 625-635.
[77] Koehler, Palaiologou and Brussino, ’Holistic
Refugee and Newcomer Education’.
[78] Gambaro, Ludovica, Guido Neidhöfer and C.
Katharina Spieß, The Effect of Early Childhood
Education and Care Services on the Social Integration
of Refugee Families, DIW Berlin, Berlin, 2019.
[79] Palermo and Mikulski, ‘Role of Positive Peer
Interactions’.

12          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE

https://www.undp.org/publications/strengthening-social-cohesion-conceptual-framing-and-programming-implications
https://www.sciencedirect.com/science/article/pii/S0264410X21005478
https://www.sesameworkshop.org/sites/default/files/2022-04/lessons-from-a-rapid-review-of-remote-delivery-modalities.pdf
https://www.unicef.org/ukraine/en/press-releases/unicef-and-microsoft-launch-global-learning-platform-help-address-covid-19-education#:~:text=In%20Ukraine%2C%20the%20Learning%20Passport%20platform%20will%20be,to%20develop%20social%20and%20emotional%20skills%20in%20adolescents.
https://www.sirius-migrationeducation.org/wp-content/uploads/2018/11/SIRIUS-Watch_Full-report-1.pdf
https://www.global-solutions-initiative.org/policy_brief/education-and-skills-development-in-the-context-of-forced-migration/
https://nyaspubs.onlinelibrary.wiley.com/doi/pdf/10.1111/nyas.13691
https://apps.who.int/iris/bitstream/handle/10665/272603/9789241514064-eng.pdf
https://link.springer.com/article/10.1007/s11414-008-9109-3
https://www.tandfonline.com/doi/full/10.1080/1350293X.2020.1707359
https://www.schooleducationgateway.eu/downloads/files/SWD-2022-185-inclusion-displaced-children-Ukraine-in-education.pdf
https://www.tandfonline.com/doi/full/10.1080/19313152.2018.1563425?needAccess=true
https://www.sciencedirect.com/science/article/pii/S0193397311000177?via%3Dihub
https://www.sciencedirect.com/science/article/pii/S0885200614000775
https://d-nb.info/1199939994/34


[80] Bouchane, et al., ‘Early Childhood Development
and Early Learning for Children in Crisis’.
[81] Koehler, Palaiologou and Brussino, ’Holistic
Refugee and Newcomer Education’.
[82] WillkommensKITAs, ‘An Overview of the
Programme’, German Children and Youth Foundation
Saxony, Dresden, 2022,
<https://willkommenskitas.de/programm/ueber-das-
programm/?file=files/Redaktion/Dokumente/Faltblatt
WillkommensKITAs_EN_web.pdf&cid=1616>, 
 accessed 6 February 2023. 
[83] WillkommensKITAs, ‘Programm
WillkommensKITAs’, German Children and Youth
Foundation Saxony, Dresden,
<www.dkjs.de/willkommenskitas/, accessed 6
February 2023.
[84] Dooley and Bassett, Childcare in Humanitarian
Crises.
[85] United Nations Children’s Fund, Build to Last: A
framework in support of universal quality pre-primary
education, UNICEF, New York, March 2020. 
[86] Dooley and Bassett, Childcare in Humanitarian
Crises.
[87] Bouchane, et al., ‘Early Childhood Development
and Early Learning for Children in Crisis’.
[88] April, Daniel, et al., ‘Issues of Cultural Diversity,
Migration, and Displacement in Teacher Education
Programmes’, Background paper prepared for the
2019 Global Education Monitoring Report, United
Nations Educational, Scientific and Cultural
Organization, 2018.
[89] Situation Analysis of Early Childhood Education.
[90] Ionescu, Mihaela, Aljosa Rudas and Zorica Trikic,
‘Training of Trainers: Foundational training on
psychological first aid and trauma-informed practices
with young children and their caregivers – A training
guide’, International Step by Step Association, Leiden,
2022.  
[91] Dooley and Bassett, Childcare in Humanitarian
Crises.

13          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE

https://willkommenskitas.de/programm/ueber-das-programm/?file=files/Redaktion/Dokumente/Faltblatt%20WillkommensKITAs_EN_web.pdf&cid=1616
https://willkommenskitas.de/programm/ueber-das-programm/?file=files%2FRedaktion%2FDokumente%2FFaltblatt+WillkommensKITAs_EN_web.pdf&cid=1616
https://www.dkjs.de/willkommenskitas/
https://www.unicef.org/media/67191/file/Build-to-last-framework-universal-quality-pre-primary-education.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000266076
https://www.issa.nl/sites/default/files/u327/Excerpt_PFA_Training_Guide_EN.pdf


UNICEF INNOCENTI — GLOBAL OFFICE OF RESEARCH AND FORESIGHT

UNICEF Innocenti – Global Office of Research and Foresight tackles the questions of greatest importance for
children, both current and emerging. It drives change through research and foresight on a wide range of child rights
issues, sparking global discourse and actively engaging young people in its work. 

UNICEF Innocenti equips thought leaders and decision makers with the evidence they need to build a better, safer
world for children. The office undertakes research on unresolved and emerging issues, using primary and
secondary data that represent the voices of children and families themselves. It uses foresight to set the agenda
for children, including horizon scanning, trends analysis and scenario development. The office produces a diverse
and dynamic library of high-level reports, analyses and policy papers, and provides a platform for debate and
advocacy on a wide range of child rights issues. 

UNICEF Innocenti provides, for every child, answers to their most pressing concerns.

UNICEF EUROPE AND CENTRAL ASIA 

UNICEF Europe and Central Asia works with and for children and adolescents across 22 countries and territories in
which we have country programmes. We also respond to the needs of refugee and migrant women and children in
Austria, Germany, Greece and Italy, and engage with institutions across many more countries to uphold the rights
of children. Since the outbreak of war, UNICEF has scaled up and expanded its humanitarian response for children
in Ukraine and 19 refugee-receiving countries including Czechia, Hungary, Poland, and Slovakia.

The findings, interpretations and conclusions expressed in this paper are those of the authors and do not
necessarily reflect the views of UNICEF. This paper has been peer reviewed both externally and within UNICEF. 
Any part of this publication may be freely reproduced if accompanied by the following citation:

 Ivelina Borisova, Regional Adviser Early Child Development - UNICEF ECARO at iborisova@unicef.org
 Ghalia Ghawi, Research Specialist - UNICEF Innocenti at gghawi@unicef.org 

Vindrola, Stefania, Ghalia Ghawi, Ivelina Borisova and Vidur Chopra.“Building Bright Futures: How to integrate
Ukraine's refugee children through early childhood education and care ". UNICEF Innocenti – Global Office of
Research and Foresight and UNICEF ECARO, 2023.

Requests to utilize larger portions or the full publication should be addressed to the Publications Unit at: 
researchpublications@unicef.org. 

For any queries about this brief, please reach out to:
1.
2.

© 2023 United Nations Children’s Fund (UNICEF)
Cover photo: © UNICEF/UN0599189/Golinchenko
Graphic design: Sabrina Gill

Images Used:
Page 1: © UNICEF/UN0637514/Holerga
Page 2: © UNICEF/UNI396370/Le Lijour
Page 4: © UNICEF/UN0611033/Moska
Page 5: © UNICEF/UN0767962/Vashkiv

Page 6: © UNICEF/UN0615949/Yakimenko
Page 8: © UNICEF/UN0767951/Vashkiv
Page 9: © UNICEF/UNI396419/Le Lijour

14          BUILDING BRIGHT FUTURES: HOW TO INTEGRATE UKRAINE'S REFUGEE CHILDREN THROUGH EARLY CHILDHOOD EDUCATION AND CARE

mailto:iborisova@unicef.org
mailto:gghawi@unicef.org
mailto:researchpublications@unicef.org

